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Abstract
The purpose of this research was to identify the expectations of par-
ents from private and public primary classroom teachers and to determine how
well teachers satisfy these expectations. A survey was administered to 195
parents (80 private and 115 public school parents). A vast majority of the
both groups expected teachers to be loving, understanding, and compassion-
ate. There were low expectations about teachers’ professional characteristics
in both parent groups. While the public school parents expected that teachers
establish continuing communication, private school parents expected teachers
to behave sincerely and objectively. A majority of both groups have voiced
opinions of satisfaction related to their expectations.
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Cooperation.

Primary education involves the shaping of children’s expectations
and hopes while supplying them necessary elements to create a mod-
ern individual. It is the most outstanding of all levels of schooling. It
is for this reason that the education the child receives during this
period should be one of quality. Therefore, teachers must be
equipped with certain qualities regarding their personalities as well as
their profession in order to meet the needs of their students.

During the review of current literature regarding classroom teachers’
personality characteristics, the following characteristics were empha-
sized. Teachers should be: patient, loving, understanding, open-
minded, encouraging and supportive to students, objective, demo-
cratic, modern and open to innovation. In addition, teachers needs to
have a well-developed sense of self-esteem, to be energetic, healthy
and productive (Gökçe & Gürkan, 1999; Kellough, 1997; fiimflek,
2000).
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Teachers’ professional characteristics as well as their personal charac-
teristics are crucial to increase students’ achievement and to offer effec-
tive instruction. Kellough (1997) identifies four categories regarding
professional characteristics. These are a) to demonstrate effective deci-
sion making; b) to be committed to the students, to the school’s mis-
sion, and to the profession; c) to offer effective instruction; d) to fulfill
numerous non-instructional responsibilities (knowing the back-
grounds of the students, learning the students’ interest, learning and
understanding the school and district, organizing learning environ-
ments, attending professional meetings, planning for and carrying out
meetings and conferences with parents, students and colleagues).  

The way their parents view the school system and teachers has a
great impact on children and their experience at school. Researchers
clearly indicate that student achievement, self-esteem, motivation
and positive attitudes toward school and school subjects are maxi-
mized through parental involvement (Robinson & Fine, 1994;
Yavuzer, 1995; Eby, 1997; Kellough, 1997; Lazar & Slostad, 1999;
Lazar et al., 1999).

The model teacher is one that is willing to effectively cooperate with
the families towards educating students in accordance with the
expectations of the family and society. It is vital, at this point, to
determine the opinions the families have of the teacher in order to
assure a better education for the children. This example of research
has successfully created the opportunity to specify the expectations
parents have of the classroom teacher and to determine their percep-
tions regarding whether their children’s teacher is sufficient in meet-
ing these expectations. All the information gathered from the fami-
lies will be used in assisting the reader towards better understanding
the educational values considered important by the families and the
level of satisfaction they achieve through the Turkish educational sys-
tem. Although the issue of school-parent relations and cooperation is
well documented (Aslan, 1990; Do¤an, 1995, Kafl›kç›, 1996; Kazak,
1998; Çay›rl›, 1998; Yaylac›, 1999; O¤an, 2000), the issue of par-
ents’ expectations from teachers is currently given little attention
both in practice and in research in Turkey. The lack of attention to
these issues points out the necessity of this research.

The main purpose of this research is to learn the expectations of par-
ents from private and public primary classroom teachers and to
determine how well teachers satisfy these expectations. To accom-
plish this purpose, the following questions were raised: 

HAZIR-BIKMAZ, GÜLER / What Parents Expact From Classroom Teachers and ... • 467



1. What are the expectations of parents whose children are attending
the first level of private and public primary education in regards
to teachers?

2. What are the opinions of the parents in regards to the amount of
satisfaction they receive from teachers who teach at private and
public primary schools?

Method
Participants
The participants of the present study consisted of parents from first
through fifth grade students in public and private elementary schools
in Ankara. Yet in the study a sample from the population was not
selected. On the contrary, the data were collected from the parents of
one public and one private school through convenience sampling and
applicability to the target population. Parents from all sections of all
five grades of the two schools were randomly selected.  A total of 195
student parents responded: 80 from the private and 115 from the
public elementary school. It can be argued that the results of the
study might not be generalized to the population. Nonetheless, the
results give some important implications.

Instrument
A questionnaire was prepared through a thorough literature review
by the researchers in order to identify the expectations of parents
from teachers and to determine how well the teachers satisfy these
expectations. A draft of this questionnaire was presented to seven
experts who were in the field of testing, assessment, and teacher edu-
cation. The experts were requested to criticize the questionnaire in
terms of whether or not it served the purpose and had any validity.
In accordance with the feedback obtained from the experts, the draft
was revised and brought to the final form. As a result, the prepared
questionnaire is a good representative of the population in terms of
the quantity and quality of its questions. All the questions in the form
are open-ended. The first three questions are geared towards estab-
lishing teacher’s characteristics and the last three questions concen-
trate on determining how successful teachers are in meeting these
expectations. 

Procedures
Due to open-ended questions in the questionnaire, parents’ views in
three categories were examined and coded by both researchers.
These codifications were compared in order to determine whether or
not there were differences in coding. This comparison was seen nec-
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essary in order to reach a consensus between the researchers and to
assure the reliability of coding. The responses were coded in three
main categories: personality-specific characteristics, profession-spe-
cific characteristics and parent-teacher cooperation, and they were
organized in tables. The analysis of the data was based on frequen-
cies and percentiles.

Results
In regards to the category related to the personality-specific expecta-
tions, there was no difference in expectations between the parents of
private and public school students. A vast majority of the parents
expected teachers to be loving, understanding, and compassionate.

Nearly 50 percent of the parents of public school students expected
teachers to be modern, creative and open to innovation, patient,
cheerful, sincere and honest. A small number of parents in this group
expected teachers to love their jobs, be decisive and be well-organ-
ized, and to have a well-developed sense of self-esteem. 

More than half of the parents of private school students expected
that teachers be cheerful, sincere and honest. Having a well-devel-
oped sense of self-esteem, being well-organized and clean, and loving
their jobs were relatively less desired characteristics. 

In terms of the profession-specific expectations, in both groups par-
ents were found to have low-expectations. In this section, most
desired traits for public school parents were to have a background in
child development and psychology, the ability keep the class under
control, and to provide discipline (44.3%). Having the ability keep
the class under control, providing discipline, following technological
and current developments, and passing on these developments to
students were expectations for more than half of the private school
parents. 

Finally, there was a significant difference in the expectations on the
subject of parent-teacher cooperation. While parents of public school
students above all expected teachers to ensure a constant flow of
communication, parents of private school students preferred teachers
to treat them in a manner of sincerity and objectivity. 

The research is established that a majority of both groups of parents
are satisfied in regards to their expectations in all three categories.
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Discussion
The majority of the parents of both public and private schools
expected teachers to be loving, understanding and compassionate.  It
was found that students also gave these characteristics the highest
priority (Gökçe, 2001). 

However, that less than half of the group was expecting teachers to
be modern, creative and open to innovation, patient, cheerful, sincere
and honest etc. was thought-provoking. As a matter of fact, a com-
parative study carried out by Ka¤›tç›bafl› (1970) has indicated the
structure of the Turkish family which is restrictive but employs love.
These values have been passed on to students, and thus, students
bring these values to their schools, and as a result, to their teachers.
Therefore, as a result of such a family structure we are confronted
with parents are in expectations that teachers should show love,
understanding and compassionate towards their children.
Consequently, the values and expectations that children needs to
carry stems from a typical Turkish family structure which starts at
home and continues in schools which this may cause some problems
in a child’s development. As a result, teachers who are modern, cre-
ative and open to innovation, patient, cheerful, sincere and honest,
etc.  are necessary to develop individuals of the future who are mod-
ern, creative, sensitive, independent and democratic.

Among the profession-specific characteristics that teachers should
posses, nearly 50% percent of the parents of public school students
emphasized that classroom teachers should have a background in
child development and psychology, the ability keep to the class under
control and provide discipline. The rest of the profession- specific
characteristics were considered important by a small number of par-
ents.  This distribution was quite similar among the parents of pri-
vate schools students. As a result, it is possible to say the majority of
the parents of public and private schools are not aware of profession-
specific characteristics that are needed by the classroom teachers. The
reason for this might be that both groups of parents do not have
enough information about how these schools are operating.  During
the 1st Parent Council summit in 1990, it was pointed that the
majority of parents do not have enough information about formal
education system and its functions. Similarly, recent studies prove
that parents are lacking in terms of having sufficient knowledge relat-
ed to schools (Do¤an, 1995; O¤an, 2000).  
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More than half of the public school parents emphasized that a class-
room teacher should ensure a constant flow of communication for
teacher-parent cooperation. However, one third of the group pointed
out that teachers did not posses these skills. In public schools the
main factor keeping teachers from establishing constant flow of com-
munication between parents might be overcrowded classrooms. On
the other hand, since the parents are expecting teachers to have this
skill, this may reflect the idea that a constant flow of communication
between parents may have a positive affect on students’ academic
achievement and individual development. The parents of private
school students stressed different views about parent-teacher cooper-
ation than public school parents. More than half of the parents of pri-
vate school students were also expecting teachers to treat them in a
manner of sincerity and objectivity. In this research it was found that
nearly all of the parents mentioned that teachers had this skill. Private
school parents might have believed that sincerity and objectivity as
the prerequisite of establishing and continuing effective communica-
tion. For this reason, more than half of the parents were expecting
teacher to treat them in a manner of sincerity and objectivity.

Less than half of both groups of parents were expecting teachers to
have skills such as advising parents how to deal with problems and
establishing cooperation. Also only a small number of both group of
parents were expecting teachers to have the skills of desiring to know
parents and approaching their different views with tolerance. Thus,
this clearly shows that some problems exist between the parents and
teachers in terms of having effective communication. As Lazar and et
al. (1999) also state, it is important for teachers to have skills of
desiring to know parents and approaching their different views with
tolerance for sustaining effective communication between teacher
and parents. The perceptions of parents and teachers towards schools
and their views about school-parent cooperation have been shaped
by the present culture, historical background, and the schools’ cur-
rent practices. The knowledge related to parents’ perceptions
towards schools and teachers will establish a strong basis for effec-
tive communication and cooperation for each party.

The findings of the present study point out that parents did not pos-
sess the necessary information in determining the necessary charac-
teristics a classroom teacher is expected to have. These findings have
made apparent the necessity of holding seminars, conferences, and
family participation programs to educate parent regarding the
responsibilities and qualities of teachers. In teacher education pro-
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grams, the subjects of communicating with families should be cov-
ered. In-service training programs about these issues should be con-
ducted for teachers. Finally, further studies should be conducted on
the subject of parental expectations with regards to different grade
levels.
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